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PREFACi-: 



This reading handbook has been developed to assist teachers ia 
planning a balanced reading program and in selecting the most 
effective instructional materials for pupils from those provided bj^ 
the state and the district. It should serve as a ready source of 
information, answering specific questions of general concern 
regarding the program of reading instruction in the Chula Vista 
City School District. 

The materials in this handbook were compiled or developed by 
Harry Roux. The Miller-Unruh Reading Specialists, classroom 
teachers and the curriculum staff reviewed the materials and con- 
tributed suggestions, Leon Lauterbach assisted in the preparation 
of the bibliography. We wish to acknowledge also the help of Gene 
Militscher and the secretaries in the technical job of production. 
The contributions of all these people to our reading program is 
much appreciated. 




Dou^tas E. Giles 
Director of Curriculum 



Approved: 




Superintendent 
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INTRODIKTFON 



IU'a(lm.i; is l\\v muans oi communication by which children <;ct meaning from the 
printed [)aj;e. As a process, it is interrelated with the other communication skills 
of listening, speakmg. and writing. In the elementary school , children move 
toward two major gxKds: (I) mastery of the reading process to the point where the 
act of reading becomes effortless, and (2) development of permanent lifelong 
interest .iJid participation in reading from the wide variety of literary' resources 
available in our culture. 

Needs of society for better education for all people, together with the increased 
quantity oi printed materials, place upon our schools demands for developing 
pupils^ ability to read at an early age. In fact, reading is recognized as one of 
the most important processes children learn in the elementary school. Each year 
with the varied opportunities in our urban society, increased travel in and out o5 
the local community, the availability of radio aiid television, and the rising expec- 
tations of [)arents, many children are bringing a richer background to the reading ^ 
f)rogram and are ready for earlier reading experiences. In contrast, children who 
lack such opportunities or who learn PJnghsh as a second language have compara- 
tively greater need for experiences which develop background necessary to success 
in learning to read. In our schools, teachers must accept the responsibility of 
providing lor each child a sequential, developmental program best suited to his 
individual needs. This individualization can take many forms as children work in 
groups of var>'ing si/es for certain puq^oses, work with the teacher alone, or w*ork 
independently under teacher supervision. While different children will oegin to 
read at different times cmd progress at different rates, no child should fail to learn 
to read, 

A balanced reading program necessitates a number of approaches and a variety of 
materials to meet the learning needs of ail children and to develop skills for the 
varied puri^oses for which they read. Teachers need to be able to utilize the follow - 
ing types of reading instruction: 

1. Developmental Reading , This phase of the program provides instruction and 
practice in the skills needed for proficiency in reading printed symbols. It is 
sequential and structured m its organization. Developmental reading includes 
instruction in w^ord recognition, phonetic analysis, structural analysis, pur- 
poseful talent and oral reading, comprehension, and interpretation. VVell- 
organjzed textbooks and supporting materials usually guide the teacher in the 
developmental reading program. 

FuiActi onal Reading. Children need to be able to apply the skills learned m 
developmental reading to the various subject matter areas of the curriculum 
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Ti ;j( luM*v ca'i iirlp chilfifen a|>[)ly thobo bkills through the use o{ materials 
ill certain reachn;; textbooks (k'sij;iie(l for this [)ur[)ose iuul throu,^h eare- 
luily [)!anno(l k^s.so^lS in the books used in each subject: social science, 
niatheniatics . science, etc. I'unctional reading; also apj)lies to children's 
use ol new sj)a{)crs, niaj^a/ines. library and relerence books as they seek 
uilorniation lor varied purpc ses. 

o. Literature. Children have oppoitunities to grow m their enjoyment and 

appreciation of literature as teachers share with them in creative \says works 
ot r(»cu^Tii/ed literary quality. Heading aloud, using ta[)es, studying together 
from literature textbooks, and using the school library all contribute to 
acquaintance with prose, [)oetry, and drama through which children satisfy 
inten^st^, grou m understandings of themselves and others, and enrich and 
extend their kno\\ledge. These experiences with literature can lead to crea- 
tive oral and written expression, dramatization, choral speaking, artistic 
interpretation, and a variety oi enriching activities. 

^' L'L^^^B^^Id^' Kxperi ence . The language experience phase of the reading prog/am 
capitalizes upon the child's own language. It is a bridge between the unique 
oral language a child brings to school and the reading he does from books. It 
begins m the kindergarten as children dictate their thoughts to the teacher and 
read back or hear her read later what has been said. Such experiences pro- 
gress to individual md group composition and children's own writing, v/hich 
can be reread by the pupil author, the class, or other people. In this way 
children gain confidence in communicating their own ideas with clarity and 
quality of expression.. Children enjoy displaying their compositions and making 
books of their own writings. 

Individu alized Heading . To meet the needs, varied abilities, and interests of 
children, many teachers individualize their reading programs during all or 
part of the school year or employ a flexible combination of group and individual 
work. In an individualized program, children have opportunities to select 
from a variety of reading textbooks and library books, read at their own raie, 
follow their own interests, and have individual conferences with the te'\cher. 
At this time the teacher checks skills and comprehension and helps the child 
in planning his further reading. The teacher may form groups to work on 
spc'ific needs or to share reading experiences. 

6. Remedial Reading. In a sequential, developmental reading program where 
attention is given to the individual progress of each child, remedial reading is 
an integral part of instruction. It should not be a program for pupils who have 
had repeated failures in the reading process. At each stage of the program, 
the teacher assesses needs and reteaches skills. Practically, from time to 
time, special remedial groups are formed in a single classroom or in a special 
cluster grouping for special instruction. Remedial reading is recognized as 
the responsibility of all teachers at all grade levels. 



-2- 



7 



In a typical class the following types of activities are included in a well-balanced 
reading; program: 

1. I(e-ulin<^ l)asic reader selections with guidance by the teacher, and with emphasis 
on phonetic skills,^ building vocabulary, structural analysis, comprehension, 
silent and oral reading. P.^pils are encouraged to try a number o. different 
methods of word rccognitior; --sight, context clues, phonetic analysis, com- 
parison with similar words, and other methods. The methods used lend 
themselves to individualization of teaching and learning. Teachers work with 
small groups and, lor a few minutes each day, with a few pupils who need 
individual help. 

2. [ndc|)cndent reading of sup[)lementary readers and other books with occasional 
guidan' c by the teacher. 

3. Guided reading of texts and materials in the subject-matter fields with the 
amount of guidance varying according to the difficulty of the material. 

4. Work -type periods emphasizing skills and involving workbooks, reading games, 
teacher-prepared materials, and other activities related to specific needs of 
the child. 

r>. Creative activities growing out of reading to extend enjoyment or to reinforce 
the larger ideas of a selection or its unity through dramatization, painting a 
picture, playing a game, or expressing ideas i:i other ways. 

G. Free reading, often outside of the classroom, of books found at home or in the 
library which are related to the interests and purposes of the child. 

Des[)it(» a great number of resei'rch studies and descriptions of procedures filling 
many volumes, no (;pe has yet discovered an infallible method by which every child 
learns to read well. Probably no such method ever will be devised. Teachers today 
use a variety ol approaches and procedures in developing power in the reading task. 
So much is loiovvn about how children differ from one another in every possible 
ability related to reading that every teacher includes in her planning a rich variety 
of learning activities adaptable to the needs of individual children. 

It is of utmost importance for each child to be aware of the teacher's confidence in 
his ability to learn and to feel the teacher's genuine concern for helping him progress. 
Some children learn to read rapidly and with ease; others learn slowly in small 
increments that require considerable effort. Every child should be able to recognize 
and take pride in his achi^\ements. The assessment and diagnostic too^s, the pacing 
suggestions, imd the lists of instructional materials m this handbook provide 
resources for teachers in planning to meet each child's needs and helping him make 
continuous progress at his own rate of leanimg. Teachers are urged to be alert 
to children with specialized problems, e.g., problerrs in perceptual development, 
Vision, hearing, speech, adjustment. Such problems should be discussed with the 
principal, who will aid in arranging for assistance of specialists and for necessary 
materials of instruction. 
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IVilKi^Ki:! Mi;rH()l»()| ITAN HhADHhSS TLST HLSIi'IS 



Hesults of I ho Mot ropoi i Mri H^;ulitu\ss Tests, (jivcMi in Septomhcr in (jr/Hlo I. 
vvil] ho helpful in [jlnnnifi^i insirnction nsul in (|Voupin(| in first ()r<'^(l(^ 
Uw followind snl)M»st i n form:) i i o!) s uppl cmcMj I s t lu* Mnnnal my wi.sh to 

rh;irts sju Ii ns ili.n shoun. r\\\cv rK'mu s or iiiitiiils of chi Idron in ;i 
rlns.s .uHi s*-t> (iroii[)i nijs mnjiil hv vun^v for speM-ific insirnction in rrr 

I <M n skills. 



Letter Rating and Readiness Status Corresponding to 
Various Ranges of Scores on Each Subtest 

METROPOLITAN READINESS TESTS 

Form A 

Test 1 

Letter Readiness Word Test 2 Test 3 Test 4 Test 5 Test 6 

Rating Status Meaning Listen ing Matching Alphabet Numbers Copying 



A 


Superior 


14 - 


16 


13 - 


16 




14 




16 


19 - 


26 


13 - 


14 


B 


High Normal 


11 -- 


13 


11 - 


12 


11 


- 13 


13 


- 15 


15 - 


18 


10 - 


12 


C 


Average 


8 - 


10 


8 - 


10 


6 


- 10 


7 


- 12 


10 - 


14 


5 - 


9 


D 


Low .Normal 


4 - 


7 


5 - 


7 


1 


- 5 


3 


- 6 


5 - 


9 


1 - 


4 


E 


Low 


0 - 


3 


0 - 


4 




0 


0 


- 2 


0 - 


4 


0 





Form B* 



Test 1 

Letter Readiness Word Test 2 Test 3 Test 4 Test 5 Test 6 

Rating Status Meaning Listening Matching Alphabet Numbers Copying 



A 


Superior 


14 - 


16 


14 - 


16 




14 




16 


18 - 


26 


13 - 


14 


B 


High Normal 


11 - 


13 


12 - 


13 


11 


- 13 


13 


- 15 


14 - 


17 


9 - 


12 


C 


Average 


8 - 


10 


9 - 


11 


6 


- 10 


7 


- 12 


9 - 


13 


5 - 


8 


D 


Low Norma] 


4 - 


7 


5 - 


8 


1 
I 


- 5 


3 


- 6 


4 - 


8 


1 - 


4 


E 


Low 


0 - 


3 


0 - 


4 




0 


0 


- 2 


0 - 


3 


0 





*Note that for Tests 2, 5, and 6 certain of the above score ranges for Form B 
differ by one point from the corresponding ranges for Form A. The two forms 
are exactly equivalent on total score, however. 
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SAN niK(H) STATK COI.LKOK QUICK ASSKSSMKNT 



Dr. Margaret l.a Pray 



This as.s('.ssmc!il us an ovi\\ screening device. Throuj;!! its us^^ a ti*aclu*r can ni i. 
matter ol three niinute.s a.sv'ertain a child's roadiiiK level and gam sonu* knovledjAc 
ol his word attack skills. 

l-.ach list ot ten words has been put on a card for use with children. These cards are 
m .an envelope on the back cover of this handbook. A cdiild should not see more th;in 
ten words at a time. Start testing two levels below where the child is believed to be 
reading. If a child miscalls or omits more than two words on a particular level, the 
level IS too difficult tor him. His readmg insti-uctional level would be the preceding 
level. The words included in the twelve levels are shown below. 



See 

play 

me 

at 

i^in 

.^<> 

and 

look 

(*an 

here 



l^rimer 

y(Hi 

come 

not 

with 

lump 

help 

is 

wo rk 
a re 
this 



I 

road 

1 i ve 

thank 

when 

bigger 

how 

always 

night 

Sj)ring 

today 



our 

please 

myself 

town 

early 

send 

wide 

believe 

quietly 

carefullv 



:\ 

city 

middle 

moment 

frightened 

exclaimed 

several 

lonely 

drew 

since 

straight 



decided 

served 

amazed 

silent 

w recked 

imj) roved 

certainly 

entered 

realized 

interrupted 



amber 

dominion 

sund n* 

capillan^ 

impetuous 

blight 

wrest 

enumerate 

daunted 

condescend 



caj)acious 

limitation 

pretext 

intrigue 

delusion 

immaculate 

ascent 

acrid 

binocular 

embankment 



scanty 

business 

develoj) 

considered 

discussed 

behaved 

splendid 

acquainted 

escaped 

gnx I 



bridge 

commercial 

abolish 

trucker 

apparatus 

elementar^v 

comment 

necessity 

gallery 

relativity 



9 

conscientious 
isolation 
molecule 
ritual 

momentous 

vulnerable 

kinship 

conservatism 

jaunty 

inventive 



10 

zany 

jerkin 

nausea 

gratuitous 

linear 

inept 

legality 

aspen 

amnesty 

barometer 



l\srKr(M loNAL KKADINC LKVK' ASSKSSM KXT 



*riir l()lli)\Mn,L» Irsl has hmi <lr\t*loj)i'(l to provide a iiumiks asst .ssm , a clnhTs per- 
iDrniancT in reading and selt'rliii'; an instructional level. The tesi is euniprised ol 
MX readini; !e\els \Mth eonip ndiensU/n cheek questions [ov each level, Kacli level 
has bet»n typed on a card tor us(» wit*- children. The cards are in the envelope on 
the hack eov(»r ol the handbook. 

When adtnii.isternu; the test, start two Icvids behnv uhere the child is believed to be 
reailmj^,. Have the ciiild read eaidi selection alou{i lo you. If he misses more than two 
Words, exeludm;; proper names, the level is too ^llllleult for him. His reading instruc- 
thinai level \\eidd be Uie [)rceedin^ level. Head the comprehension check questions to 
tlie child, 11 he missis mon- than one qui'stion on a |?articular level his comprehen- 
sion level would be the ()rei-i'dinK level. Place the child in a reading series according 
to his mstnuiiona! h'^el r ither than his comprehensio,a level. If his comprehension 
lt'\el IS bi'low Ins instructional level, give particular attention to the develo|)ment of 
thr idubrs ability to i'om()r(diend. 



IIAIlPKIl ROW. (^ti' Days, City Ways. Page 34 

DMlI.cnMONS ro ri':A(M!Kll: Children should successfully read the following selection, 
iniseallmg or omitting no more than two words, excluding proper names. 



CX)MIMIKUKN'SK)N CHKCK: Children should answer at least three questions correctly. 



PllK-PRIMKR INSTRUCTIONAL LKVEL 



"Daddy, " said Mark 
"Vou have a little car, 
,Mother likes a big car, 
1 like this little red car, " 



"Ves, Mark, "said Daddy, 
"Vou like this little car." 



4. 



1 . 



Who has a littie car? 

What color is the car? 

Did Mark like a big car? 

What is a good name for this storj'? 
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PRIMKR INSTRUCTIONAL LEVEL 



HARPER ROW, Around the Corner. Page Tf) 

DIRECTIONS TO TEACHER: Children should successfully read the following selec- 
tion, miscalling or omitting no more than two words, excluding proper names. 

David saw Mark with the bird. 

"Is this your little bird?'* said David. 

'AVill you give him to me? 

Will you give him to me for a nickel?'* 

'^For a nickell said Mark. 

"What good is a nickel? 

All you can get with a nickel is a pickle. 

That is what Mr. Green said. 

You can have my bird for a dime. 

COMPREHENSION CHECK: Children should answer at least four questions correctly. 



1. Who has a bird? 

2. How much money did Mark want for his bird? 

3. Who wanted to pay a nickel for the bird? 

4. What is a good title for this story? 

5. Did David think Mark -.vas fair? Why? 

FIRST GRADE INSTRUCTIONAL LEVEL 



HARPER & ROW, Real and Make -Believe , Page 121 

DIRECTIONS TO TEACHER: Children should successfully read the following selec- 
tion f miscalling or omitting no more than two words, excluding proper names. 

Chitter-Chatter, the squirrel looked out the doorway of ills home. 
His home was a nest far up in a big tree. 
Mother squirrel was not at home. 

This morning she had ran down the tree to climb and jump and play in 
the green woods. 

'^Stay in the nest, and you wHl be safe,'* she said to her four little squirrels. 
Chitter-Chatter did not want to be safe. 

He was little and he was young, but he was a bold little squirrel, too. 
COMPREHENSION CHECK: Children should answer at least five questions correctly. 

1. Where was Chitter-Chatter's home? 

2. Do the words bold and young have the same meanmg? 

3. How many baby squirrels did mother squirrel have? 

4. Why did Mother squirrel wimt to climb and jump and play 
in the green woods? 

5. Where did the story take place? 

(). What is a good name for the story? 
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SKCOND GRADE INSTRUCTIONAL LEVEL 



HARPER ROW, All I'hrout^h the Year , Page 88 

DIRECTIONS TO TKAC^IIKR: Children should successfully read the following selec- 
tion, miscalling or onuttmg no more than two words, excluding proper names. 

Atier that wv hoys iiade lor the lake* 

The men staycnl in the cabin* 

The sun was going clown. 

Outdoors it was not too warm. 

We saw lish jump up from the water. 

[)avo had told us that there was a red fox in the woods by the lake, but we 
di(l not sec him. 

All the .mimals we saw were squirrels* 

They ran around, as bold as could be, looking for acorns* 

Not one frog or turtle did we see* 

•They are down in the lake asleep in the mud,'' said Lucky* 
'They will stay there until spring*" 

COMPREHENSION CHECK: Children should answer at least six questions correctly. 

1. Where did the story take place? 

2. Who was asleep in the mud? 

3. Who stayed in the cabin? 

4. Where did the boys go? 

r>. In what season of the year did the story take place? 

(>. Do you think Dave saw a red fox? 

7* What is a good name lor this story? 

THIRD GRADE INSTRUCTIONAL LEVEL 

HARPER ROW, From Faraway Places , Page 168 

niRECTl(J)NS TO TEACHER: Children should successfully read the following selec- 
tion, miscalling or omitting no more than two words, excluding proper names* 

It was a quiet valley* It was a friendly house. I mean the little white 
house where Timothy lived with his mother and father* I mean the 
quiet valley three miles down Piper's Road, just after you pass 
Alexander's Wood* That valley'. 

The streetcar did not get there. The bus did not go that far. The 
trains rolled miles away in a bigger valley of their own. But Timothy's 
house was in a quiet valley, a round bowl of a valley. 

COMPREHENSION CHECK: Children should answer at least five questions correctly. 

1. Who lived in Quiet Valley? 

2. What was the shape of Quiet Valley? 

3. What kind of a house did Timothy live in? 

4. What road went throu^ Quiet Valley? 

5. What is a good title for this story? 

6. Would you like to live in quiet valley? Why? 



roUKTU (lllADK [NSTRUCTIONAL LEVI^L 



HxMlPKlt <r HOW, Trade Winds, Page 217 

DIRKCTfONS TO TEACHKR: Children should successfully read the following selec- 
tion, miricalling or omitting no more than two words, excluding proper names. 

Bobby Grant ran out of the breakers and flopped down breath- 
lessly on the warm Florida sand next to his cousin, Tom. 

*'Boy, you're lucky to live around here, Tom,'' he said. 'The 
swimming's greatl " 

*'Sure, but you have lots of lakes in Minnesota, don't you?'* 
his cousin asked. 

"True, but you can't go for a swim in March — not unless you 
want to turn into an iceberg. That's why 1 was glad my family decided 
to visit you during spring vacation. 1 can't wait until ever>'one at home 
sees my tan." 

Although Florida was crowded with vacationers at this time of 
year, Tom and Bobby were almost alone on this part of the beach. 
There were mostly private homes along this particular strip. One of 
them belonged to Bobby's uncle, Tom's dad, who had just moved to 
Florida with his family. 

C0MPRKHP:NSI0N CHPJCK: Children should answer at least six questions 
correctly. 

1. In what season of the year did the story take place? 

2. Who was Bobby's uncle? 

3. According to Bobbv- if you w^nt swimming in Minnesota in March, 
what would you turn into? 

4. What is a good title for this stor>'? 

5. Why was Tom lucky to live in Florida? 

6. In what country is Minnesota? 

7. Should beaches be private like the one Tom lived by? Why? 
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IIAmM:il (U)U\ Crossroads, Page 201 

DIRF(TI()\S TO TKACHKR: Children should successfully read the following 
selection miscalling or omitting no more than two words, excludmg proper 
names. 



The curtains parted and the audience waited anxiously for 
the clown to begin his act. lie walked to the center of the stage, 
b(;wo(I \o\\ , and smiled broadly. 

Then the clown lifted the long, flowing sleeve of his roDe, 
covered his face with it, and began imitating a squealing pig. The 
imitations were so cleverly dc^^ that the audience insisted that 
he must have a small pig hidden somewhere in the folds of his robe. 

Three men jimiped onto the stage and searched the clown 
from head to toe. But no pig could be found. 

Suddenly a farmer in the audience shouted, '*Do you call 
that a pig's squeal? If you want to hear what a pig's squeal 
really sounds like, come back here tomorrow," 

C0MPRP:HKNSI0N check: Children should answer at least five questions 
correctly. 



1 . How did the clown smile? 

2. What did the clown imitate? 

3. Why did the men search the clown? 

4. Why did the farmer shout, ''If you want to hear what a pig's 
squeal reallj sounds like, come back here tomorrow"? 

5. What is a good title for this story? 

6. Why did the clown cover his face? 
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SIXTH CIRADK INSTRUCTIONAL LEVEL 



HARPER <: ROW. Seven Sens , Page 211 and 217 

DIRECTIONS TO TEACHER: Children should successfully read the following sel 
tion, miscalling or omitting no more than two wordo, excluding proper names* 

Alexander Graham Bell, named after his grandfather and 
father, was bom on his grandfather's birthday in 1854. Since both 
his father and gnmdfather specialized in good speech and taught 
speech, the third Alexander grew up being interested in their work. 
Aleck, as the boy was always called by his family, inherited his 
mother's musical ability, and played the piano well. His music 
teacher. Signer Bartini, wanted Aleck to follow in his footsteps. 

At the age of fourteen, Aleck spent a year in London with 
his grandfather. It was during this year that his grandfather 
influenced Aleck to take up the teaching of speech as his life's work. 

In 1871 young Bell arrived in Boston to show teachers of the 
deaf how to use Visible Speech in their teaching. Later he opened 
his own school for teachers of the deaf. He also taught deaf students 
of his own. Bell was always interested in developing new ideas, and 
experimented with a machine to help deaf children. But the machine 
turned out to be the first telephone instrument. 



COMPREHENSION CHECK: Children should answer at least six questions 
correctly. 

1. In what century did the story take place? 

2. Who influenced Aleck to take up the teaching of speech as his life's 
work? 

3. What did young Bell show teachers in Boston? 

4. What was the name of the machine Bell experimented with to help 
deaf children? 

5. What is a good title for this story? 

6. Why was Bell always interested in developing new ideas? 

7. Why did the family nickname him Aleck? 
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i>lI()NETIC SURVEY (Group Test) 



•n.c- lollowiiif.- test has been developed to provide a means of analyzing skill develop- 
uu'iil „l' children in f;rades 1 through 6. The following subtests are designed to assess 
auditory duscniiiinal.on, not visual nien.ory. This is the reason nonsense words are 
used in the subtests. 

The subtests are arranged by levels of difficulty. They shou!<l be administered sepa- 
rately rather than as a total test. Samples of answer sheets are at the end of this 
Survey. They may be ordered from the Supply Department by using the order form 
number at the bottom of each page. 

IMPORTANT: For each subtest, make sure the pupils understand what they are to do 
am; how they are to record their answers. This can be done by reading the directions 
verbatim, supplementing them with the examples, and answering questions from the 
pupils. When doing this, never give help on specific tost questions, but fully clarify 
the directions. 

Con sonant Sounds (initial position) 

DIRECTIONS: I am going to read some words that do not make sense. Listen care- 
fully and write the letter each word starts with beside the correct number on your 
an.-.wer sheet. NOTE: Since this is a test on sounds, not on spelling, any answer in 
parentheses should be accepted. 

Example A - bog (b) Example B - girl (g) 

1. paf(p) 

2. lib(l) 

3. hep (h) 

4. zab (z) 

5. sud (s) 

6. -^amfc.k) 

7. oif(b) 

Con sonant Sounds (final position) 

DIRECTIOVS: I am going to read some words that do not make sense. Listen care- 
fully and write the letter each word ends with beside the correct number on your 
answer sheet. NOTE:: Since this is a test on sounds, not on spelling, any answer 
in parentheses should be accepted. 

Example A - jad (d) Example B - san (n) 

11. rad (d) 

12. Sim (m) 

13. dar (r) 

14. fis (s) 
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8. 


vid (v) 


14. 


jop (j.g) 


9. 


keet (c,k) 


15. 


rak (r,wr) 


10. 


dit (d) 


16. 


nog (n,kn) 


11. 


qui (q,qu) 


17. 


fab (f) 


12. 


tat (t) 


18. 


wat (w) 


13. 


gan (g) 


19. 


med (m) 



1. 


flp (P) 


6. 


tof (f) 


2. 


giz (z) 


7. 


dag (g) 


3. 


vm (n) 


8. 


mub (b) 


4. 


bal (1) 


9. 


sak (c, k) 


5. 


dit (t) 


10. 


bic (c,k) 



(N)nsniijinl lUrnds 



l)|lll':(*TI< )NS: 1 ;iin ^;oinK to Virdd mure words that do not make sense. Listen very 
(•;irolullv ,111(1 write the lirst two Uaters each word starts with beside the correct 
luinihcr oil your answer sheet. NOTK: Since this is a test on sounds, not on 
spellmj*, tny answer m panMitheses should be accepted. 



I. 
2. 
3. 
4. 
5. 
6. 
7. 



l-ixaniplc A stad (st) 



f rop \ 1 r) 
plap (pi) 
trm (tr) 
blug(bl) 
sprax (sp) 
gris (gr) 
swit (sw) 



8. 

9. 
10. 
11. 
12. 
13. 



Kxample B - dran (dr) 



clat (cl,kl) 
slad (si) 
drit (dr) 
crag (cr, kr) 
glud (gl) 
smar (sm) 



14. 
15. 
16. 
17. 
18. 
19. 



scop (sc,sk) 
bren (br) 
stig(st) 
nam (fl) 
snab (sn) 
prap (pr) 



D igraphs (initial position) 

DIRECTIONS: I am going to read some words that do not make sense. Listen 
carefully and write the first two letters each word starts with beside the cori-ect 
number on your answer sheet. 

Kxample A - chad (ch) 
1. shim (sh) 2. chep (ch) 3. thab (th) 4. whib (wh) 

Digraphs (final position) 

DIRECTIONS: I am going to read more words that do not make sense. Listen care- 
fully and write the two letters each word ends with beside the correct number on 
your answer sheet. 

Example A - lish (sh) 

1. bosh (sh) 3. brath (th) 

2. smich (ch) 4. miph (ph) 

5. fing (ng) 

Long a nd Short Vowels 

DIRECTION'S: I am going to read some words that do not make sense. Listen care- 
fully. If the vowel in the word is short, write the letter s and then the correct 
vowel beside the number, s stands for short. If the vowel is long write the letter 
1 and the correct vowel beside the number. 1 stands for long. 







Example A - 


!ig (s 1) 






Example B 


- blate (1 a) 






1. 


rab 


(s a) 


8., 


mave 


(1 


a) 


15. r'^^te 


(I 


i) 


2. 


tat 


(s e) 


9.. 


kete 


(1 


e) 


16. fote 


(1 


o) 


3. 


rup 


(s u) 


10., 


tope 


(1 


o) 


17. det 


(s 


e) 


4. 


to 


(1 0) 


11. 


husc 


(1 


u) 


18. ni in 


(s 


i) 


5. 


dag 


(s a) 


12. 


jate 


(1 


a) 


19. fud 


(s 




6., 


muglc 


(1 u) 


13. 


kig 


(s 


i) 


20. pog 


(s 




7. 


kTle 


(1 i) 


14. 


doss 


^s 


0) 
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DIKKCTIONS: 1 am Roinj; to read some words that do not make sense. Listen care- 
liillv.. Somc^timc's lvv<) vowels work together and have one sound. Some of these 
Vowels arc* *\)()", "oi", and "oy.*' (Spell vowel eombinations.) Also certain eon- 
sonants, such as r and w alter a vowel, change the sound of the vowel. If a word 
has a vowel team, write the two vowels beside thc^ number. If a word has a vowel 
changed by a consonant, write the vowel and the consonant. 



MOTK: Since this is a test on sounds, not on spelling, any answer in parentheses 
should be accepted. Use the key word in parentheses to pronounce the unknown word. 



Example A - blom (com) or 



Example B - blay (may) ay 



I. 


kood (oo) (food) 


8. 


fay) (ay) (stay) 


15. 


lurt (ur.er.ir) (hurt) 


2. 


jown (ow.ou) (town) 


9. 


bew (ew) (few) 


16. 


touse (ou.ow) (house) 


3. 


dar (ar) (far) 


10. 


soat (oa) (boat) 


17. 


moil (oi.oy) (soil) 


4. 


ley (oy .oi) (boy) 


11. 


dird (er, ir.ur) (third) 


18. 


fom (or) (com) 


5. 


laught(au,aw) (caught) 


12. 


blart (ar) (start) 


19. 


blay (ay) (play) 


6. 


diri (er.ir.ur) (girl) 


13. 


foom (oo) (room) 


20. 


stroat (oa) (throat) 


7. 


gore (or) (more) 


14. 


taw (aw.au) (saw) 


21. 


prew (ew) (grew) 



Number of Syllables 

DIRECTIONS: I am going to re^id some words. Listen carefully, 
that shows the correct number of syllables in each word. 



Circle the numeral 



NOTE: Correct answers are in parentheses. 
Example A - goiag (2) 



A. church (1) 

B. finally (3) 

C. music (2) 

D. important (3) 

E. vocational (4) 

Accented Syllable 



G. 
H. 
L 
J. 



during (2) 
bring (1) 
between (2) 
dinner (2) 
land ( 1) 



Example B - big (1) 

K- 
L. 
M. 
N. 



interesting (4) 
Saturday (3) 
happened (2) 
president (3) 



DIRECTIONS: I am going to read some words, 
that shows the accented syllable in each word. 

NOTE: Correct answers are in parentheses. 

Example A - bully (1) 



A. 
B. 
C. 
D. 
E. 



table (1) 
complete (2) 
tiger (1) 
welcome (1) 
explain (2) 



F. 

G. 

H. 

I. 

J. 



empty ( 1) 
winter (1) 
wiggle (1) 
report (2) 
curiosity (1) 



Listen carefully. Circle the numeral 



Example B - motel (2; 

K. scramble (1) 

L. behind (2) 

M. harbor (1) 

N. baby(l) 



ERLC 
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PHONETIC SURVEY 
ANSWER SHEET 

C ONSONANT SOUND S (INITIAL POSITION) 

1. 5. 9. 13. 17. 

2. 6. 10. 14. 18. 

3. 7. 11. 15. 19. 

4. 8. 12. 16. 

CONSONANT SOUNDS (FINAL POSITION) 

1. 4. 7. 10. ^13. 

2. 5. 8. 11. 14. 

3. 6. 9. 12. 

CONSONANT BLENDS 

1, 5. 9. 13. 17. 

2, 6. 10. 14. 18. 

3. 7. 11. 15. 19. 

4. 8. 12. 16. 
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D IGRAPHS (INITIAL POSITION) 

I. 2. 3. 



4. 



DIGRAPHS (FINAL POSITION) 

1. 3. 5. 7. 

2. 4. 6. 8. 



LONG AND SHORT VOWELS 

1. 5. 9. 13. 17., 

2. 6. 10. 14. 18. 

3. 7. 11. 15. 19. 

4. 8. 12. 16. 20. 

OTHER VOWEL SOUNDS 

I. 6. 11. 16. 21., 



2. 7. ^12. 17. 



3. 8. 13. 18. 



4. 9. 14. 19. 



5. 10. 15. 20. 
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NUMUKR OF SYLLABLES 



A. 12 3 4 

B. 1 2 3 4 

C. 1 2 3 4 

D. 1 2 3 4 

E. 1 2 3 4 

ACCENTED SYLLABLES 

A. 1 2 3 4 

B. 1 2 3 4 

C. 1 2 3 4 

D. 1 2 3 4 

E. 1 2 3 4 



F. 1 2 3 4 

G. 1 2 3 4 

H. 1 2 3 4 
L 12 3 4 
J. 1 2 3 4 



K. 12 3 4 

L. 1 2 3 4 

M. 1 2 3 4 

N. 1 2 3 4 



F. 1 2 3 4 

G. 1 2 3 4 

H. 1 2 3 4 

I. 12 3 4 
J. 1 2 3 4 



K. 1 2 3 4 

L. 1 2 3 4 

M. 1 2 3 4 

N. 1 2 3 4 
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I'ACINO SCMIKDUM-: - IlKAHINd INS'I'IUK^TION 



Thr iolltiwino pacing sclu^dulc was dc^volopod co()[)er ati vcly by teachers ;infl supcr- 
visurs in llu' district. It is intended to assist teachers with pacing the instructional 
program m reading so that children can make continuous [)rogress in learning to 
read. That is, it should be used for guidance in making decisions rather than 
strictly followed. The teacher who works directly with a child is the person in the 
best position to assess the child's abilities, interests and needs ard determine 
where to begin and how to proceed. 

The schedule has been developed for five groups of learners. 

Group I roxt remely Fast Group . These children generally progress rapidly. 
Many of them should be reading above the instructvonal levels 
generally associated wath their grade placement. For example, a 
child entering Grade One may be reading sufficiently well so that, 
after a brief period of time spent on development or consolidation of 
reading skills included in Grade One, he will be ready for instruc- 
tion at the Grade Two level. During this period, he can continue 
individual reading in books of interest to him which may be more 
advanced than those usually selected at this time. 

Group II Fast Group . These children generally are ready for direct instruc- 
tion in the reading process when they enter Grade One, and should 
be reading above grade level by the end of the year. 

Group III Average Group . These children generally progress well through 

the instructional levels for their grade. Often they need a short time 
for review and reinforcement at the beginning of each year. 

Group IV Slow Group . These children, for a variety of reasons, progress 

more slowly. They need instruction and materials which give them 
time to reinforce concepts and skills. They probably will need to 
read two basic books at each instructional level before proceeding 
to the next level . 

Group V Kxtremely Slow Group. This group includes children who have con- 
siderable difficulty in learning to read- They generally need many 
activities lo build experiential background, develop concepts, develop 
visual and auditory discrimination skills, listening skills and/or 
English structural patterns before beginning a more formal reading 
program. It is likely that they will need much reinforcement and 
repetition in order to be sure of ideas and to develop skills. They 
should read two basic books at each instructional level before pro- 
ceeding to the next, with many reinforcing experiences in connec- 
tion with each book. Beyond grade two, specialized materials and 
procedures which maintain interest while developing basic skills 
are important to progress with this group. 

It is hoped the classroom teacher will use reading in the content fields, liter- 
ature, and poetry to supplement the basic reading program. 

-17- 
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READING SKILLS 



Hank Street Readers (Macmillan), Grades 

The r(»;!(lin«; cluu k sIkm^s can be ordered I'rom the Supply Department by usinj; 
the order lorni number at the bottom of each paj;o. 

LKVKL I 

Word /Vnalysis 

Consonant Sounds (initial position) 

hard g.m, h, s, f,b, l,d. r, w, hard c,t,n,y,p,j, v 
Consonant Sounds (final position) 

s,n,d,g,t, r,m,p,l 
Consonant Blends 

tr,br, St 

Consonant Digraphs (initial position) 

th (voiced) 
Suftixes 

s,ed.ing 

Structural Analysis 

Compound words formed with known base words 
Singular imd plurals 
Contractions Cs, 'm,n't. '11) 

C omprehension 

Recalling storj' sequence 
Discussing and dramatizing stories 

Discussing stones to note details, main ideas, relate details to main 

ideas, anticipate outcomes, make inferences and understand characters 
Understanding sentence meanings; using context clues 
Understanding opposites 
Following directions 
Classifying objects 

Drawing logical conclusions b\' using context clues and making inferences 
Recalling storj' facts and predicting outcomes 
Silent Reading 

Reading silently for meaning of text 
Oral Reading 

Reading orally to demonstrate understanding and interi)retation of 
simple text 
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lleadinj; Skills, Ikink Street Readers (continued) 



I.KVKI. 11 
Word .dialysis 

Consonant Sounds (initial position) 
k,z 

Consonant Sound (final position) 
x 

Consonant Blends (initial position) 

bl , cl . f 1 , pi , d r , f r . gr , c r . qu , so , sn , sp 

Consonant Blends (final position) 
ng,nd.nt,st 

Consonant Digraphs (initial position) 
eh, sh . \vh , th(unvoiced) 

Structural Analysis 

Compound words formed 

(with known base w^ords) 
Singular and plural forms 
Contractions ('d,'re.'ve) 



Consonant Digraphs (final position) 

ch, ck,th(voiced and unvoiced)sh 
Long Vowels 

a,e,i,o,u,y(e, i) 
Short Vowels 

a,e . i,o,u 
Vowel Digraphs and Phonetic Parts 

ee , oa , ay . ea , oo , ow , oy , oi , ou 

ar,er,ir,or,ur 
Suffixes 

ly,er,y,es,est 

Syllable division (2) 
Possessives 
Homonyms 
Synonyms 



Comprehension 

Knrlerstanding main ideas expressed in reading materials 
Relating significant details in text to main ideas 
Identityuig sequence of events in stories and non-fiction materials 
Developing ability to draw inferences and see relationships concerning 
motives and feelings of story characters, concerning cause and effect, 
m [)redicting outcomes, making judgments, and drawing conclusions 
Developing understanding of varied types of fiction and non-fiction 

selections 
Classifying 

Finding specific information 
Noting relevant and irrelevant information 
Distinguishing between sense and nonsense 
Using context clues 

Silent Reading 

Developing the habit of initial silent reading for meaning of text 
Oral Reading 

Reading orally to show understanding and interpretation of text 
Related Study Skills 



Alpiiabeti7ing to the first letter 
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SILENT READING 
































ORAL READING 
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Heading Skills, Bank Street Headers (continued) 



l.KVKI, III 



Wo rd Analysis 



Consonant Filends (initial position) 



Consonant Sounds (final position) 
b,k,v,z, hard and soft c 



Vowel Digraphs and Phonetic Parts 

ei,ey ,ew, ie 
Prefixes 



pr,sk,sl,tw,gl,sni, sw, str.thr. 



un 



scr, shr, spl , spr, squ 



Suffixes 



Consonant Blends (final position) 



ful ,ness, ish,en 



nk 

Consonant Digraphs 
gh,ph 

Stractur al Analysis 

Compound words formed with known base words 
Sin^nalar and plural forms 

Contractions formed with am, are, have, had.^ is, not, will, and would 

Syllable division (3) 

Homonyms 

S3nionyms 

Comprehension 

Understanding main ideas expressed in the text 
Relating significant details in text to main ideas 

Developing ability to find details to support or disapprove a statement 
Identifying sequence of events in stories and non -fiction material 
Developing ability to draw inferences concerning actions, motives, and 
feelings of story characters; to draw conclusions; to predict outcomes, 
to distinguish between fact and fantasy, sense and nonsense 
Developing appreciation and interest in varied types of reading materials 
Classifying 

Noting relevant and irrelevant information 
Using context clues 

Silent Reading 

Reading silently for information and pleasure 

Oral Reading 

Reading orally with fluency and ability to convey feeling 

Related Study Ski lls 

Alphabetizing to the second letter 
Developing ability to interpret simple maps 
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WEEK OF 



CONSONANT SOUNDS 



CONSONANT BLENDS 



CONSONANT DIGRAPHS 



VOWEL DIGRAPHS AND 
PHONETIC PARTS 



PREFIXLS 



SLFFIXES 



COMPOLT^ID WORDS 



SINGULAR AND PLURAL 



CONTRACTIONS 



BASE WORDS 



SYLLABLE DIVISION 



HOMONYMS AND S^'NON^'MS 



ALPFIABETIZING 



MAP READING 
COMPREHENSION 



SILENT READING 



ORAL READING 
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READING SKILLS 



Harper-Row Reading Series (Strand I) and Macmillan Reading Program 

The sequence of skills of the Harper-Row Strand I correlates highly with the 
Macmillan Heading Program, The reading check sheets can be ordered from 
the Supply r)epartment by using the order form number at the bottom of each 
page, 

Har|)er How--Culturally Advantaged, Grades l-3--Middle and Low Groups 

Har|K»r Row — Culturally Advantaged, Grades 4-6--Middle Group 

iMacmillan Heading Program--Culturally Advantaged, Grades l-6--Top Group 



PRE -FIRST LEVEL 

Oral Language Development 

- ability to put meaning into language 

- ability to think and speak in complete thoughts 

- ability to put thoughts and ideas into sequence 

Auditory Discrimination 

- ability to discriminate between sounds 
Visu al Discrimination 

- ability to recognize letters of the alphabet 
Listening 

- ability to listen for periods of fifteen minutes 

- ability to listen for a purpose 



* State designations in adoption procedure 
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ABILITY TO RECOGNIZE LETTERS 
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ABILITY TO LISTEN FOR PERIODS 




















ABILITY TO LISTEN FOR A 
PURPOSE 
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lli^adins Skills, Harper- How and Macmillan (continued) 

LKVKL I 
Word Analysis 

Consonant Sounds (initial position) 

b,c,d,f g,h,j,k,l,m,n,p,r.s.t,v.w.y.z 
Consonant Sounds (final position) 

d,k,l,m,n.p,r,t,l 
Consonant Blends (initial position) 

bl,br,cl,cr,dr,fl,fr,gr,pl,pr,qu, 

sc,sch,sk,sl,sm,sn,sp,spr, squ, 

st,str,sw,tr 
Consonant Blends (final position) 

st,er,ly 
Digraphs (initial position) 

ch, kn . sh , th(voiced) , th(unvoiced) , wh, wr 

Structural Analysis 

Compound words 
Rhyming words 
Antonyms 
Synonyms 

Comp rchenslo n 

Silent Reading Skills 

ability to comprehend fully the ideas expressed in the text 

ability to understand major/minor ideas and their relation to each other 

ability to locate information 

ability to skim and scan 

ability to add meaning to the text from the reader's own background of ideas, 
experiences, and emotions 

Oral Reading Skills 

ability to reao aloud for the entertainment of an audience 
ability to find and read aloud small portions of text in order to satisfy certain 
purposes of the reader 

Related Study Skills 

Context clues 
Picture dictionary 
Punctuation 



Digraphs (final position) 

ch,ck,ng 
Long Vowels 

a,e,i,o,u,y(i) 
Short Vowels 

a,e,i,o,u,y(i) 
Vowel Digraphs and Phonetic Parts 
ar,ay ,ee,er,ew, ir,oo,ou,ow,ur 

Suffixes 

s,es,ed,ing,er,est 



Homonyms 
Syllable division (2) 
Syllable accent 
Base words 
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Heading Skills. Han)or-Row and Macmillan (continued) 



LKVKL M 



Word Analysis 



Coiisonanl Sounds (initial position) 
g(hard) g(soa) 



Digraphs (final position) 
ng,nk,nd,nt,st,sh 



Consonjint Blends (initial position) 
gl,thr,tw 



Consonant Sounds (final [)osition) 
f 



Vowels Digraphs and Phonetic Parts 
ai , aw , ea, ear(er) , ew , ei , ie , igh 
ight , oa , oy , oi , or , ough , ought 



Digraphs (initial position) 



Prefixes 

un, re.dis,im 



th( voiced) th(unvoiced) kn,qu 



Suffixes 

ly ,fuLless.tiuu,ous,ness,y,th. 
em. ish,n,en 



Structural Analysis 



Compound words 
Rhyming words 
Synonyms 
Antonyms 



Base words 
Contractions 
Syllable Division (2) 
Syllable accent (2) 



!Iomonyms 

Comprehension 

Silent Reading Skills 

ability to comprehend fully the ideas expressed in the text 

ability to understand major and minor ideas and their relation to each other 

ability to locate information 

ability to skim and scan 

ability to add meaning to the text from the reader's own background of ideas, 

experiences, and emotions 
ability to build mental images through words 

Oral Reading Skills 

ability to read aloud for the entertainment of an audience 

ability to find and read aloud small portions of texts in order to satisfy certam 
purposes of the reader 

Related Study Skills 

Context clues 
Alphabetical order 
I^mctuation 
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WEKK OF 



CONSONANT SOl^NDS 



CONSONANT BL,ENDS 



D1GRAI*IIS 



PHONETIC PARTS 



PREFIXES 



SUFFIXES 



COMPOL'ND WORDS 



RH^-MING WORDS 



SWONBIS-ANTONYMS- 
HOMONYMS 



F3ASE WORDS 



CONTRACTIONS 



AlPHABETICAL ORDER 



SELLABLE DIVISION (2) 



SYli,ABLE ACCENT 



CONTEXT CILES 



COMPREHENSION 



SILEKT READING 



ORAI. READING 



ERLC 
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Reading Skills, Han)er-Row and Macmillan (continued) 
LKVKI III 
VV( ) rd Ana lysis 

Consonant Sounds (initial [)nsiti()n) 

c(hard) c(Soit) s(soft) 
Consonant Sounds (final position) 

Consonant Blends (initial position) 

scr,spl,shr 
Consonant Blends (final position) 

Id, lt,mp 
nigraf)hs (initial position) 

ph 

Structural Analysis 

Compound words 
Rhyming words 
Antonyms 
Synonyms 
Heteronyms 
Homonyms 

Comp rehe nsion 

Silent Reading Skills 

ability to com[)rehend fully the ideas expressed in the text 

ability to understand major and minor ideas and their relation to each other 

ability to locate information 

ability to add meaning to the text from the reader's own background of ideas, 
exj^eriences, and emotions 

Oral Reading Skills 

ability to read aloud for the entertainment of an audience 

ability to find and read aloud small portions of text in order to satisfy cei*tain 
purposes of the reader 

Vocabulary Enrichment Skills 

ability to build mental images through words 
ability to interim ret colloquial expressions 

Related Study Skills 

Context clues 
Alphabetical order 
Glossary 
Guide words 
Punctuation 

ERLC 



Digraphs (final [)osition) 
11. ph 

Vowels and Phonetic Parts 

schwa, au 
Prefixes 

mis, in. micro, anti, super 
Suffixes 

th , ward, ment, some, ship, eer. 
or, ist,teen 



Contractions 
Syllable division (2) 
Hyphenated words 
Syllable accent (2) 
Diacritical marks 
Base words 






i 

1 


1 

! 

1 
1 

I 

i 


! 

j 




1 


i 


1 

i 


i 
f 


1 
1 


1 


1 

1 

1 

i 




»— « 






1 
i 

1 






















WEEK OF 




























LONoONANl oOlMJo AMI dLcjNUo 








, 1 






















DIGRAPHS 




























VOWELS AND PHONETIC PARTS 


























1 — 1 


PREFIXES - SUFFIXES 
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Ui-adini; Skills, Ihirpcr-Rovv and Maenullan (continued) 



KKVKL IV 
\yord Analysis 

Review and reenlorce all phonetic skills oreviously taught 
Prelixes 

ex, trans, a, inter, de con, com, co, col, cor. tres. fore 
Sutlixes 

ty, ence. ion. able, ity, ize, ance, ling, an. ibie, hood, al, ier. iest. ern. 
ent . (lorn , ation 

St ructura 1 Analysis 

Compound words Homonyms 

.'Vntonvms Base words 

Synonyms Syllable division (3) 

Heteronynis Syllable accent (3) 

Comprehension 

Silent Reading Skills 

ability to comprehend fully the ideas expressed in the text 

ability to understand major and minor ideas and their relation to each other 

ability to locate information 

ability to skim and scan 

ability to add meaning to the text from the reader's owti background of ideas, 
experiences, and emotions 

Oral Reading Skills 

ability to read aloud for the entertainment of an audience 
ability to find and read aloud small portions of text in order to satisfy certain 
purposes of the reader 

Vocabulary Enrichment Skills 

ability to build mental images through \vords 
ability to inteq^ret colloquial expressions 

Related Study Skills 

Context clues 

to grammatical function 

to pronunciation 

to word :md phrase me^ming 

Dictionary* 

read imd interj^ret pronunciations 

understand and/or choose meanings 
Glossary 

lnter|)ret, create, and compare illustrative material 

graphs pictorial symbols maps 

diagrams illustrations 
Literary forms 

I>unctuation tmd typographical clues to meaning 
Q Outlining 

ERIC Research - using references and making reports 
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Reading;' Skills, Harper-llow and Mucmillan (continued) 



LEVEL V 

Analysis 

lloviow and rc'(Mil()rc(» all plionetu^ skills previously tauf;h* 
Prefixes 

non. dia. bi , vice, imt.pro,ob, ir, il,hemi,e,sub,semi,en 
Suffixes 

ic,age. or>', ious, ial, ian, ate, ical, ry ,ess, fy , er, ive .tive, aty.fornijUre 
Structural .^alys is 

Compound words 
Antonyms 
Synonyms 
Heteronyms 

Comprehension 

Silent Reading Skills 

ability to comprehend fully the ideas expressed in the text 

ability to understand major and minor ideas and their relation to each other 

ability to locate information 

ability to skim and scan 

ability to add meaning to the text from the reader^s own background of ideas, 
experiences, and emotions 

Oral Reading Skills 

ability to read aloud for the entertainment of an audience 
ability to find and read aloud small portions of text in order to satisfy 
certain purposes of the reader 

Vocabulary Enrichment Skills 

ability to build mental images through words 
ability to interpret colloquial expressions 

Related Study Skills 

Context clues 

to grammatical function 

to pronunciation 

to word and phrase meaning 

Dictionary 

read and interi^ret pronunciations 

understimd and/or choose meanings 
Glossary 
Literary Forms 

Interpret, create, and compare illustrative material 

graphs illustrations time lines 

pictorial symbols maps 

Outlining 

Research - using references find making reports 



Homonyms 
Base words 
Syllable division (4) 
Syllable accent (3) 
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Ilondinj; Skills, llarix^r-llow and Macmillan (continued) 



KKVKh VI 
VV()nl Analysj:-; 

Review luid reentoree all phonetic skills previously taught 
Prefixes 

syn , as , ab , at , ae , pre , di . para , sus 
Suffixes 

ant , ee , it ion , ite , ese 

Structural Analysis 

Compound words Heteronyms 

Base words Homonyms 

Antonyms Syllable division 

Synonyms Syllable accent 

Comprehension 

Silent Reading Skills 

ability to comprehend fully the ideas expressed in the text 

ability to understand major and minor ideas and their relation to each other 

ability to locate information 

ability to skim and scan 

ability to add meaning to the text from the reader's own background of ideas, 
exi^eriences, and emotions 

Oral Reading Skills 

ability to read aloud for the entertainment of an audience 
ability to find and read aloud small portions of the text in order to satisfy 
certain purposes of the reader 

Vocabulary Enrichment Skills 

ability to build mental images through words 
ability to inter|)ret colloquial expressions 

Related Study Skills 

Context clues 

to grammatical function 

to word and phrase meaning 

10 meaning and pronunciation 
Dictionary 

read and interj^ret dictionarj' pronunciations 

underst:ind and /or choose meanings 
(;lossar\' 
Literary forms 

Interpret, create, and compare materials 

graphs symbols maps 

diagrams illustrations 
Outlining 

Res( arch - using references and making reports 

ERIC 
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(,,„.,• Ili.iliA.iy.s. (.r.Ml.'.s Scott, l-on-sniiin an.l Company 

Ih.. r.-,.,l.m, sl>..>.s „M> I... ..nl,.rc..i fron, the Supply D.-pnrt mrnt t.y ..si..., the 

ol.lfl lo.r, iiliiiil.fl- il till- holldl'i (if I'Jlill P-'l'.IL'. 

,„IU„..M> li.s..,.v....i,.-H-.l. t.r.MU'.s 1-.,. All (.roup.s: C.l tur.illy A.Ivan t a.)..".l . (.ra.leb 



Word AriMiXs J^ 

Conso nan I Sounds ( ini t i.'il po.s! I ion) 
h , m , 1 , li . r . f , t , p , n , w , d , y . V . / . k , s , } 
hard v ;jnd (j, soft c .uid <! 

Consonant Sounds ifin.'il position) 
d.k.l .m.n.p.r.l . 1 . f , I) , <i , s , / 

(onson.Mii Blends i initial posilioni 
hi .cl, f)l .si .fl .()1 .l)r,cr.dr.fr.<)r 
p r , t r , i n , i> t , s p , s u , s l , qu , s k , s c , I w 
sq , kit . scr, spr , ^t r 

Conson.'int Diijraphs linital position) 
rh, sh.wh, I hi voire(i) , th (unvoiced) 

(onsonant Uicjraphs (final position) 
n(j , ch , sh , I h , ck 

binictiiral Analysis 

Singular and plural 

Cont ract ions ( ' m, ' re , ' t , ' s , 'd , ' 1 1 ) 

Ant onyms 

Synonyms 



Long Vovsel s 

a , e , 1 , 0 , u , y ( i ) ( e ^ 
Short Vowel s 

a , e , 1 , 0, u , n ) 
Vowel Uigraphs and Phonetic Parts 

ir,r.r.er .ea.ee.oa.or ,ur .oo.ou.oi 

ow.oy ,ai ,ay .au, ie.ew, schwa 
Prefixes 

11 n . a 1 J" , i m 
Suffixes 

ec! , es ,en , i ng ,er , est , y , ly , ful ,en 

i sh , less , ness .rnent 



Identifying base words in compound words 
Syllable division ( 2) 
Sy 1 lable accent ( 2) 



Comnrehens ion 

(>ras[>ing main idea and su[)port ing details 
Organizing and summarizing ideas 
Ant ic* i pa i i ng on I comos 

Making judgmenis and drawing conclusions 

Noting and rec.j 1 1 i ng details for specific purposes 

rcrr<MVing sequence relationships 

Comparing and contrasting 

M.ik in(} mfercMices 

Idem I fving plot structure 

M.ik ing (jonora 1 i / at ions 

Silent Ko.ioing 

;iMlir\ to cor[)rehend fully the ideas expressed in the text 

al)ilit\ lo understarui major and minor ideas and their relation to each other 

nbilPv to locate information 

nlM 1 n \ to skim and sc;ni 

al)ilit\ to add meariiiig lo the text from the reader's l.ackground of ideas, 
experiences, anc emotions 



Oral Re.idi ng 

.ihi 1 i t y I o re.os 

.J 1)1 I 1 1 y t 0 f i nd 

certain [)urf,)OS<*s of the reader 



tloud for 'ho entertainment of an audience 
jnd read aloud small portions of text in order lo satisf\ 



He 1 ■ it ed St udv SK i 11 s 
(*oni ext ( 1 »"e 

M'l phaheM X mg lo the set ond letter 

(,lossar\ 

Ui ct I onar\ 

Inierpreiing fra[)s and i Wtures 
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SHORT VOWELS 




























VOWEL DIGRAPHS AND 
PHONETIC PARTS 
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Reading Skills, Open Highways (continued) 



LKVKL V 
Word Analysis 

Review and reenforce all phonetic skills previously taught 
Prefixes 

fore, re, out, over, under, a 
Suffixes 

ous,ward, teen, ty.eth,th, able, ship, ion,or,a] , ial 
Structural Analysis 

Singular and plural Antonyms 
Possessives Synonyms 
Contractions (^m, ^re/t, 's, 'd, 41) Syllable division (3) 

Identifying base words in compound words Syllable accent (3) 

Comprehension 

Grasping main idea and supporting details 
Organizing and summarizing ideas 
Anticipating outcomes 
Making jud^ents and drawing conclusions 
Noting and recalling details for specific purposes 
Perceiving sequence relationships 
Comparing and contrasting 
Making inferences 
Identifying plot structure 
Making generalizations 

Silent Reading 

ability to comprehend fully the ideas expressed in the text 
ability to understand major and minor ideas and their relation to each other 
ability to locate information 
ability to skim and scan 

ability to add meaning to the text from the reader's background of ideas, 
experiences, imci emotions 

Oral Reading 

ability to read aloud for the entertainment of an audience 

ability to tind and read aloud small portions of text in order to satisfy certain 
purposes of the reader 

Relate -d Stuoy Skills 

Context clues 

Alphabetizing to the third letter 
Glossary 
Diotiona ry 

Intent retmg maps and pictures 
Literary torms 
Note taking 
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PHONETIC SKILLS 



PREFIXES 



SIFFIXES 



SINGULAR AND PLURAL 



POSSESSIVES 



CONTRACTIONS 



BASE WORDS 



ANTONYMS 



SYNONYMS 



SYLLABLE DIVISION 



SYLLABLE ACCENT 



! i 



1.4-1 



CONTEXT CLUES 



ALPHABETIZING 



DICTIONARY - GLOSSARY 



INTERPRPTING MAPS 
AND PICTIRES 



LITERARY FORMS 



NOTE -"AKING 



COMPREHENSION 



SILENT READING 



ORAL READING 



ERIC 



44 

bi 



C V C S 0/ A 1 eO< 53B»/»-6 9 



l{(-;i(linu Skills, Opon Highways (continued) 



I.KVKI. VI 



ERIC 



VVord Analysis 

Itoview and roenloreo all phonetic skills previously taught 
Prefixes 

in, il. ir, sub, trans 
Suffixes 

i7.e , ic . ical , ically , ity . an , ian 



Structural Analysis 

Singular and plural 
I^ossessives 

Contractions (*in, *re, ^t, fe, *d, 41) 
Identifying base words in compound words 
Antonyms 

Conii) rehensi on 



SjTionynis 
Homonyms 
Syllable division (3) 
Syllable accent (3) 



Grasping main idea and supporting details 
Organizing and summarizing ideas 
Anticii)ating outcomes 

Making judgments and drawing conclusions 
Noting and recalling details for specific puri>oses 
l^erceiving sequence relationships 
Comparing and contrasting 
Making inferences 
Identifying plot structure 
Making generalizations 
Documentation of story 

Silent Reading 

ability to comprehend fully the ideas expressed in the text 

ability to understand major and minor ideas and their relation to each other 

ability to locate information 

ability to skim and scan 

ability to add meaning to the text from the reader's background of ideas, 
experiences, and emotions 

Oral Reading 

ability to read aloud for the entertainment of an audience 

ability to find lUul read aloud small portions of text in order to satisfy certain 
purposes of th(? reader 



Related Stu dy Skills 
C^ontext clues 

Alphabetizing to the third letter 

Glossary 

Dictionary 

locate twu word entries 
Abbreviations 



Interpreting maps and pictures 

Literaiy forms 

Note taking 

Outlining 

Index 
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PHONETIC SKILLS 



PREFIXES 



SLFFIXES 



SINGILAR AND PLURAL 



I ! 



POSSESSIVES 



CONTRACTIONS 



BASE WORDS 



ANTON BIS-SYNONYMS-HOMONYMS 



SYLLABLE DIVISION 



SYLLABLE ACCENT 



CONTEXT CLIES 



ALPHABETIZING 



DICTIONARY-aOSSARY 



ABBREVIATIONS 



INTERPRETING MAPS 
AND PICTLRES 
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iNDIVIDlIAMZKD ilKADING 



Individuali/cd K(\'i(hnj; is u hiRhly oruiinized roadin^ |)a)^'ram in which a child 
chooses his rcacHnu *><«>k rather than having the teacher select it for him. Kverj 
child may l>e usinj; a dilfcrent hook, although some may choose the same one of 
several copies availahlc. A child reads his book at his own pace imd in his owti way. 
Reading skills are taught in a sequential manner as the child needs them. 

Individualized Reading cmi be used at imy grade with all levels ot ability. Some 
schools or teachers prefer to begin its use in Grade 1; others believe it should be 
used m Grade 2 or above. Some use individualized reading all year, others during 
part of the year. The teachers and the principal should make decisions concerning 
use of the program. 

SKI,i:CTIN(r HOOKS 

The selection of books according to children's interests is one of the keys to the 
success ot the Individualized Readi»^g Program. In addition to selecting books to 
meet children's interests, the teacher must be aware of the different reading levels 
needed. The books must be of interest and challenging to children at many reading 
levels. The assortment of books should include state-adopted reauing materials, 
supplementary readers available from the District Library, library books, pamph- 
lets, magazines mid paperback books suitable for children, reference books, and 
classroom writings. There should be a minimum of five books for each child who 
is to [)articipate in the program. 

An interest inventory and information from tests may be used as aids in determin- 
ing interests imd reading levels. The interest inventorj^ on the following page can 
be used. It may be ordered from the Supply Department by using the order forni 
number at the bottom of the page. 

Instoail ol i)lacing the books directly on the reading shelves, the teacher will want 
to tease the children's interest by telling a small part of a story, displaying a few 
pictures, and so on. Children should be given ample time to select books they 
prefer. 

ORGANIZING TIME 

The Individualized Heading Program must be carefully planned and organized to be 
of optimum value m meeting the individual needs of children. Plans for organiz- 
ing time, found successful by teachers, are shown below. 



Grades 1-2-3 
(Daily Schedule) 



Grades 4-5-6 
Monday through Thursday 



30 minutes 
20 minutes 
10 minutes 



Individual Conferences 
Skills Groups 
Sharing Books 



40 minutes - Individual Conferences 
20 minutes - Skill Groups 



Friday 



40 minutes - Sharing Books 
20 minutes - Skill Groups 
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NAME 

1. What kind of stories do you like best? Make three choices. 
Adventure 

Science Fiction 

Science 

P'airy Tales 

True 

Animals 

Farm Wild Prehistoric 

Mystery 

Airplanes & Space 

Foreign Lands 

Family Situations 

(Can you think of anything else?) 

2. Do you have a hobby? 

If so, what is it? 



3. If your parents have a hobby, tell what it is; 
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INMMVIDUAl. (M)Nl' KllKiNCKS ANH IIECOIIDS 



Inthvifkial conlrnMu es .tn fXtUMuely im[)ortant as[)ect of this reading; [)n)j;ranu 
The techni(|ucs by which the teacher hantlies conferences and strategies em()h>yed 
in helpinj; the ehiltl proijress in lanj^uage development, reading habits and reading 
skills greatly influence the effectiveness of the program. The child may come to 
the individual conference either voluntarily or as directed by the teacher. The in- 
dividual conference should be a relaxed discussion period during which the child 
and the teacher share experiences together. It should not become a testing period 
for which the child is under pressure to prepare. 

Once the child is with the teacher in a one-to-one relationship, there are certain 
things the teacher will want to know. He will ask the child what he is reading, 
whether or not he likes it, and why. As a comprehension check, the teacher might 
ask the child to tell about the book and perhaps to read certain selections. As he 
discusses the book with the child, the teacher gets to know him. his interest, his 
reading skills and habits. He records pertinent information on the child's reading 
check sheet. (Sample of check sheets are in this Handbook; copies may be ordered 
from the Supply Department by using the order number at the bottom of each page,) 
In addition to checking comprehension and the level of difficulty of the material a 
child is reading, the teacher may also check his ability to identify or interpret 
particular words that are difficult. All of the information is recorded, as is the 
child's ability to use successfully the particular word attack skills necessarj' at 
the level at which he is reading, for example consonant blends, short vowel sounds, 
or base words. 

In the Individualized Reading Program, the child grows in his mastery of language 
skills through discovery and practice as a result of his own efforts and thi^ough help 
given him by his teacher, parents, and other children. The child is able to acquire 
many language skills by hiniself and is encouraged to do so. Instruction to develop 
word attack skills is ordinarily handled in the small special-purpose groups that 
are established daily by the teacher as a result of observation of common needs and 
information recorded during individual conferences. 

Reading should be taught in all content areas as the need becomes apparent, and as 
the child becomes ready. Readiness for word attack skills is indicated by the way 
a child uses a clue or fails to use it. The child's satisfaction from successful 
application of any word attack skill is the best indication that he is ready for 
further instruction. 
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Another importimt aspect of the Individualized Reading Program is sharing. Sharing 
takes place on a specific day or time set aside for children to interchange ideas 
voncorain^ their reading experiences with their classmates. Sharing has two im- 
port;int objectives: (1) acquainting children with a wide variety of books, and (2) 
lostering personality [growth through the development of the child's power of expres- 
sion and through permitting the exercise of initiative and creativeness. After the 
child has finished sharing his book with his classmates, an evaluation takes place 
with the child acting as the leader. The leader will call on different children to 
respond. A suggested procedure is as follows: 

Teacher: "What did you think of John's report? (get applause) Do j^ou have any 
comments about it?" Help the children learn appropriate methods of 
criticism and response to it. For example: 



a. I liked your report, but you didn't talk loud enough. 

b. I liked your pictures, they made your report interesting. 

In response to example "a," the child should say, "Thank you, I'll try 
to speak louder next time. " In response to example "b, " "Thank you" 
is all that is necessary. Occasionally, it will be necessary to meet 
with a child to add extra praise or extended suggestions. 



.Sharin;^ activities such as those listed below^ can make significant contributions to 
the j;oals of developing broad Interests in reading, helping children find pleasure 
m it, developing related language skills and encouraging creative activities. 



1. Making a poster is an excellent way to advertise a book. Paint, 
crayons, chalk, paper sculpture, ink, cutout pictures, and realia 
can be used, depending upon N^hether flat or two or three-dimensional 
posters are wanted. 

2. A puppet show planned to illustrate a story is sure to interest all 
children. The puppets can be made from wood or papier mache. 
They can be string-manipulated, paper bag puppets, hand or finger 
figures, cardboard shadow^ puppets, or commercially made. 

3. Making or decorating a book jacket in any desired manner and 
writing an advertisement to accompany it, or writing a summary 
to ^'0 inside it may attract children to a book even more than the 
original jacket. 
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Writing a book review for a room or school newspaper not only 
requires caretul reading but provides a purpose for using 
language skills. 

Cn^ating a sc^ries ot original illustrations for a story, using any 
medium desired, requires good judginent in the selection ot 
incidents to illustrate imc\ in the choice ot suitable art media for 
executing them. 

a. Make a "Picture Book" of the most important part. 

b. Draw a "Picture Story" of the most important part. 

c. Draw or paint mam characters. 

d. . Illustrate with finger painting. 

e. Make a wire mobile. 

f. Make stand-up characters. 

g. Model with clay, soap, wood plaster, or some other kind of 
material to illustrate the book. 

h. Make a scale model of an important object. 

i. Make a styrofoam model, 
J. Make a seed mosaic. 

k. Make a papier mache model. 

1. Make a sawdust and paste model, paint it. 

(Sawdpst recipe: I^t equal parts of sawdust and wheat paste 
in a bowl. Add enough water to make a soft dough. Powdered 
alum, two tablespoons per two cups of sawdust will help pre- 
serve it. ) 

Stating verbal or written reasons for liking or not caring for a 
book, not from a snap judgment but after a thorough examination 
of it, requires critical thinking on the part of children and helps 
them to evaluate other books. 

If a travel book is read, an illustrated lecture, using postcards, 
photographs, slides, pictures clipped from magazines or from 
other publications may be planned and presented. 

Children can use the following mechanical devices and others 
which they may ingeniously devise to make a "movie" of a book: 

a. Drawing a series of pictures on a long sheet of paper, the 
ends being fastened to rollers, which are turned to move 
the pictures into view. 

b. Making a double frame so that while one picture is being 
shown in one frame, a second one can be fed into the other 
frame. 

Binding together a series of action pictures to flip for motion. 

d. Making a peep-box of the important part. 

e. Making a flannelboard stor>'. 

Children reading the same book can check each other's compre- 
hension of the story by writing a set of true or false questions 



which ihcv think readers should be r.ble to answer after reading 

li). Dressing :is one ol the characters in the story :ind telling what role 
he j)l:ivs provides valual)lc, vicarious experience in ^ivinj; a live 
inlerpretatien ol a character. 

I I . Preparing; a book review to present to a class at a lower grade level 
is im excellent experience in storytelling and gives children an 
understanding of how real authors must work to prepare books for 
children. 

12. Cutting a piece of paper in the form of a large thumbnail and plac- 
ing it on the bulletin board with the caption, 'Thumbnail Sketches, 
and letting the children put up drawings and sketches from books 
give brief acquaintance with many books. 

13. Constructing on a sand table a diorama, using creatively any avail- 
able materials to represent a scene from a story, can be an indi- 
vidual project or one for a ^J^oup of children who have read the same 
story. 

14. Dressing paper, cardboard, wire, rag, or other handmade dolls 
or costuming ready-made ones and writing or printing descriptions 
of the characters they represent make an interesting display. 

15. Children like to watch someone give a chalk talk done with yellow 
chalk on a blackboard or with colored or black chalk on paper, 
employing sketching or cartooning techniques to develop the story. 

16. Creating a detailed, colorful mural on paper, or cloth, not only 
calls attention to a book it represents, but makes a decoration for 
the book comer as well, (Could be done on a group basis.) 

17. Writing and drawing a rebus for a story requires skill in trans- 
lating words into pictures and gives those who have difficulty with 
spelling an opportunity to create a piece of work with few errors, 

18. When a scroll is made by illustrating the most important parts of 
the story and writing about each picture, the writing process 
becomes an integral part of sharing. 

19. Audience reading 

a. A complete story, if very short. The reading may be recorded 
on tapa for use at the listening post. 

b. Interesting parts of stories. 

c. Particularly striking descriptive phrases. 

d. Provocative conversational passages. 

e. Parts which delineate characterizations. 

20. Playing charades or pantomime. 
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ROOK RK PORTS 



The question of book reports is a debatable one with no easy answer. Proponents 
of Individualized Reading agree that written reports should not be required every 
time a book is completed or in stipulated quantities each month or semester. 
Such requirements interfere with the basic philosophy of the program and the 
motivational factors that should guide the reader. On the other hand, children in 
the middle grades enjoy recording their reactions to books in written form, pro- 
vided the activity is kept simple, flexible, and largely voluntary. Forms such as 
the samples which follow might be used for writing book reports or keeping a 
record of books read. The forms shown may be ordered from the Supply Depart- 
ment by using the order form number at the bottom of each page. 
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The main character was 

This is my own reaction to the book. 



Date 



Pages 



Name 
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\\\ ^XWK IS 

thf: datk is 

book titi e 

AITIIOK 

IMIK H nl HIE CHARACTEKS DID VOI ADMIRE MOST IN THE BOOK'> lVn\ ? 



TfllS P>()OK l\AS: < chock thr ones uhich best d<'sci*ib(^ tho Look » 



SRRIOLS 
HLMOROIS 
DIEFini T 
EASY 

II IJ STRATED 
NOT I IJ. I STRATED 
INTERESTING 
Dl ! I 



\ A1R\ TAI E 

Jll STORY 

riTTION 

I'OETR\ 

SCIENCE 

MVrH-EEGEND 

CFOCRAPHY - TRA\EE 

S!»()RTS 

AiMMAI 

I'LOPI E 
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MY RKA[.''aG FJECORD 



NAME 



DATE DATE 

TITLE AND AUTHOR PAGES BBGL1\ FINISHED 
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OHAL INUhiPfclMUhJ^T HhJ\UING PLAN 



Use of the Oral Independent Reading Plan in primary classrooms provides 
pupils an opportunity to work in small groups to practice and reinforce 
reading skills. The plan as described here or adapted to meet the needs 
of a particular group has proved to be a worthwhile independent activity 
as the teacher works with another group of children. It is designed to 
operate in such a way that there is no interference with the teacher's 
group. It should be kept in mind that oral reading in early levels of 
instruction strengthens sight-sound association and contributes to 
fluency. Later, when children can read more rapidly silently than 
orally, too much oral reading may hamper the development of speed. 



1, Goals 



a. To help children, in early levels of reading, develop 
fluency. 

b. To maintain and strengthen sight-sound associations 
and other reading skills developed by children during 
direct instruction by the teacher. 

c. To increase the amount of children's oral reading. 

d. To give opportunity for satisfaction and enjoyment in 
using the skill of reading orally. 



2, Recommended levels 



a. First Grade:, first group, possibly second 

b. Second Grade: first group, second group, possibly third 

c. Third Grade, second group as needed, third group., (The 
top group should do much independent silent reading of 
library books . ) 



3. Materials 



a. . Books at a level lower than those read in group under direct 

instruction of teacher. Sets of books for this use are sent 

to schools from the District Library at certain times each 

year.. Other textbooks may be chosen from those in the building. 

b. Pocket holder for children's individual name cards. 



c. Marker for leader's book to show where next day's reading begins. 



4, Organization 



Children meet at a designated place in the room away from the 
regular reading circle. 



b Teacher selects a pupil as leader for period of two or three 

weeks, depending on number of children eligible to be leaders. 

c. Books and name card holder are placed where easily available 
to children. 
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a. Discuss the plan with the children and enlist their interest. Estab- 
lishing' routines makes for smooth operation, 

(1) At signal from teacher children take chairs and go in an 
established order to independent reading circle, 

(2) Each child places chair in a designated place (same place 
every day), gets reader from pile, and goes to sit in own 
chair. 

(3) Leader picks up name card holder when getting reader from 
pile. The holder is kept on leader's lap, partially under 
reader, 

(4) Leader names page number, 

(5) Leader draws name card from holder (all names are face down 
in holder) and calls child's name, placing card face up in holder, 

(6) Child whose name is called reads one page (two if in preprimer), 

(7) Leader is the only one in circle who corrects the child who is 
reading, tells unknown words, or seeks help with words, 

(8) Leader turns cards over one at a time until all children have 
read, (Leader reads when it is his turn,) 

(9) When all cards have been turned, the leader chooses the name 
cards of children, reversing the cards as each child reads. 
The cards are frequently shuffled by teacher after school, 

(10) At signal from teacher the group stops reading, 

(11) Each child in turn returns book to pile and takes own chair to 
table, 

(12) If the book is completed before the teacher gives signal to 
stop reading, the leader may choose story to be reread or 
give the children their next oral independent reader, 

(13) At no time is there to be unnecessary talking in the indepen- 
dent reading circle, 

b. Initiate the plan 

(1) First day . Call children to regular reading group. Go over 
procedures for forming independent group. Have them return 
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to >c'dis mid practice making the circle, first one by one and 
then as a group. 

{2) S(»('(»n(l (lay^, lleniind children of pn)cedure for niakin^t circle. 
Il.ivc thcin lorm it. Kxplain role of leader. Observe as [^roup 
cip(*ratcs. 

CA) T hird day . Have pupils go ahead on their own. Evaluate after- 
wards. 

To implement an oral independent reading plan, teachers may want to select state 
adopted readmg and literature textbooks which are housed at each school site or 
check out supplementary readers from the district librar>'. For a complete list- 
ingot supplementary readers, please refer to the v/hite section of the district's 
Media Catalog. 
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STATK TKXTHOOKS. WORKBOOKS, OTHKRSTATK ADOPTED MATHRIALS FOR 
RKADING AND LITKRATURE HOUSED IN SCHOOL BUILDINGS 



1, MatcMMals to be shared by K, 1: 



Gmii ;ind Company 
Noble aiid Noble 



Building Pre-Readin<^ Skills 
Tr>': Task 1, Tr>': Task 2, 
Try: Task 3 



State -adopted workbool«*s and ratios (Harper and Row series) 

OIT We Go With Stories - Readiness 1:3 - nonconsumable U 

On Our Way to Read - Readiness 1: 1 - consumable R 
l>lK)nics Workbook for Preprimers aiid Primer 1:2 - consumable Pp-P 

Phonics Workbook for First Reader 1:2 - consumable 1 

l>h()nics Workbook for Second Reader 1:2 - consumable 2 

3, Materials for use at or below designated grade level only: 



rper mid Row, Strand I 




strand II 




Janet and Mark 


Ppl 


From Elephants to Eskimos 


1 


Outdoors imcl In 


Pp2 


From Fins to Feathers 


2 


City Days. City Ways 


Pp3 


From Bicycles to Boomerangs 


3 


Just for Fun 


Pp4 


From Codes to Captains 


4 


Around the Comer 


P 


From Actors to Astronauts 


5 


Real and Make-Believe 


1 


From Coins to Kings 


6 


All Through the Year 


2 






From Faraway Places 


3 






Trade Winds 


4 






Crossroads 


r> 






Seven Seas 


6 







•1. Materials lor use at ciny level where content and skills meet needs and interest: 



Macnnllan Heading Program 



X^'orlds ot Wonder 
Lands of Pleasure 
Knclianted Gates 
Shining Bridges 



P 
1 

2l 
22 



Better than Gold 
More Than Words 
The Magic Word 
Bold Journeys 
Into New Worlds 



3l 

32 
4 
5 
6 
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IHililislicr ami j'ltic 



Macinillan l^ank St vvvi jU>a( je rs (Not placed in every school. Some copies avail- 
able hvMtj Di.sinct l.if)rary.) 



In the CUy 
l*(»()ple Head 
Around the City 
Tptown, I3c)\vntc)wn 



1' 
1 



My City 

(Jn;e.i Light, Go 
City Sidewalks 
Round the Comer 



2] 
22 
3l 
32 



*). C. lloath and Company 

IVppermint Fence 
Sky Blue 

liolt, llinchart and Winston 



P 
1 



Star Bright 
Meadow Green 



2 
3 



Sounds of Home K 

Sounds of Numbers P 

Sounds Around the Clock 1 

Sounds of LauL^hter 2 



Sounds of the Storyteller 3 
Sounds of Mystery 4 
Sounds of a Young Hunter 5 
Sounds of a Distant Drum 6 



Ilarcourt, Brace ;md World 



Much Majesty 
Wider Than the Sky 



First Splendor 



Scoit, Foresm;m and Company 



Open Highways 
Open Highways 



4 

5 



Open Highways 



Franklin Literature Sc^ries 



Here ;md There Stories 
\ow and Then 



3 
4 



Near and Far Stories 



L. W, Singer Company 
Aesop's F'ables 



Famous Myths of the 



Golden Age 



ERIC 



-60- 



SupplcMuenUipy ileadmK Materials tor Grade 1 to Aocompiiny State Textbooks 



Harper jimijlow 

Vocabulary Cards for Janet and Man. 

and Outdoors and In 
Story and Reference Charts for Janet and Mark 

and Outdoors and In 
Picture Cards for Janet and Mark 

and Outdoors and In 
Vocabulary Cards for City Days, City Ways 

and Just for Fun 
Vocabulary Cards for Around the Comer 

and Real and Make Believe 



Macmillan Reading Program 

Word and Sentence Building Cards 

Magnetic Display Board, Overlay, and Pencils 

Prep rimers 

Opening Books 

A Magic Box 

Things You See 



Macmillan Bank Street Readers 
Readiness Photographs 

Magnetic Display Board, Overlay, and Pencils 
Phonic Picture Cards 
Vocabulary Cards 

Reading Charts for Preprimers and Primer 
Reading Charts for First Reader 
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UKAI)1N(;TKXTH(K)KS AVAILABLE FROM THE DISTRICT LIBRAI^Y 



Supple nKMitary Readers 



AMERICAN !U '(^K C'< \ 

(Reading Experienc<»s and 
Development Series) 



(Golden Rule Series) 
(I^tts Basic Readers) 



And So You OoL 

Be Cn The Gol 

Can You? 

Days and Ways 

Each and All 

Far and Away 

Gold and Silver 

High and Wide 

Ideas and Images 

Joys and Journeys 

Kings and Things 

Launchings and Landings 

Cpen Roads 

American Adventures 



Grade Level 

Ppl 

Pp2 

Pp3 

P 

1 

2l 

22 

3I 

32 

4 

5 

6 



CENTURY SCHOOLBOOK PRESS 

(Enrichment Readers Series) Between Sea and Mountains 

The Gate Swings Cpen 
Everybody's Riches 



4 
5 
6 



BOin^S-MKRlULL CO. 

(Treasury ol Literature 
Readers) 



Merry-Go-Round 
Happiness Hill 



I 

2 



FIELD EDI CATK XAL PUBLICATIONS 



(Readini^-Motivated Series) 



Leonard Visits Space 
Leonard Visits the Ccean Floor 
Leonard Discovers America 
Leonard Visits Dinosaur Land 
(Distributed in sets of 8 books 
with accompanying recording.) 



Pp 
P 

1,6 
2,0 
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Supplementary Readers 



Grade Level 



IIAIIPKR AAD ROW 



(Womk^' -Story Books) 



I). C\ IIKATH AND CO. 



It Must Be Magic 

They Were Brave and Bold 

These Are the Tales They Tell 



4 
5 
6 



(Reading Caravan Series) 



Peacock Lane 
Silver Web 
Treasure Gold 



4 
5 
6 



IIOLT, RINKIIART AND WLVSTON 



(Sounds ol Language) 



Sounds I Remember 
Sounds of a Pow-wow 
Sounds After Dark 



Pp 

2 

3 



LAIDLAW BROTHERS 

(Urban Reading Series- 
State Adoption) 



J. H. LIPPINCXTT CO. 



Happy Days in the City 
All Around the City 
Good Times in the City 
Adventures in the City 



P 
1 
2 
3 



(F^asic Reading Series 
State Adoption) 



(Time to Read Series) 



Readiness for Learning-nonconsumable 

Basic Reading 

Basic Reading 

Basic Reading 

Basic Reading 

Basic Reading 

Basic Reading 

Basic Reading 

Basic Reading 

Helping Others 



R 

Pp 

P 
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S upplementary Readers 



Grade Level 



RKADKllS DKIKST SERVICES 



(Reading Skill Builder) Reader's Digest 



2 

Reader's Digest 1 

Reader^s Digest 2^ 

Reader's Digest 2^ 

Reader's Digest 3^ 
Reader's Digest 

32 

Reader's Digest 4^ 

Reader's Digest 42 

Reader's Digest 5^ 

Reader's Digest 5^ 

Reader's Digest 6^ 

Reader's Digest 6^ 

Reader's Digest 7^ 

Reader's Digest 7 

Reader's Digest 8^ 

Reader's Digest 8^ 

Reader's Digest Science Reader 4 



SCOTT, FCRESMAN & CO. 

(F^asic Readers, Fifties Tall Tales - Part I 3^ 

Edition) Tall Tales - Part II 3 

Parades 7^ 

Panoramas 8 

More Panoramas 8 

(New Basic Reading Program, Now We Read 

Muiti-Ethnic Edition) Fun With the Family P^ 

Fun Wherever We Are P*^ 
The New Guess Who Junior Primer 

Fun With Cur Friends P 

More Fun With Cur Friends 1 

Friends Cld and New 2^ 

More Friends Cld and New 2 

Roads to Follow 3^ 

More Roads to Follow 3 

Ventures 4 

Vistas ^ 

Cavalcades 6 
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CALK 
NUMBKR 



AUTHOR 



NO. OF 
COPIKS 



:\\\ ()r(\t»()ii, rniversity of 

()rt\i;()n, University of 

()ivt;on, University of 

Oregon, UniV(»rsity of 

<)re,<;x)n, University of 



Oregon, University of 



Oregon, University of 



I^aszuiena City Schools 

Reading Reform 

Foundation 
Robinson, H. Alan 
Robinson. Helen M. 

Robinson, Helen M. 

Robinson, Helen M. 

Robinson, Helen M. 
Robinson, Helen M. 
Robinson, Helen M. 
Rosborough, Pearl M. 

Roswell , Florence 
Russeli, David H. 
Smith, Nila Banton 

Spache. deorge D. 
Strang, Ruth 
Umans, Shelly 
Unians. Shelly 
U.S. Office of r:d. 

[\S. Office of \a\. 
Van Allen, Roach 
\*eatch« Jeannette 

\*(\itch, Jeannette 



Analysis of reading readiness tests 2 
A concise summary of Uie content of 

word attack skills I 
Reading: a controversial view 1 
Remedial reading activities 27 
Selected reading games and devices 

for the intermediate grades by 

dohn W. Starr, 3rd 3 
Selected reading games and devices 

for the primary grades by 

John W. Starr, 3rd 3 
A remedial reading program for 

elementary schools by John W. Starr, 

3rd 2 
Guidelines for the elementary reading 

program 1 
The fifth annual conference, August 4, 

1966 1 
The underachiever in reading 1 
Clinical studies in reading II with 

emphasis on vision problems 1 
Controversial issues in reading and 

promising solutions 2 
Developing permanent interest in 

reading 1 
Evaluation of reading 1 
Materials for reading 1 
Oral aspects of reading 1 
Physical fitness and the child^s 

reading pr'^blem 1 
Reading disability 2 
Children learn to read 2 
Reading instruction for today's 

children 27 
Reading in the elemental school 6 
Helping your child improve his reading 5 
Designs for reading programs I 
New trends in reading instruction 1 
Research in reading for the middle 

grades l 
Research in reading readiness 2 
Language experiences in reading 13 
How to teach reading with children's 

books 1 
Individualizing your reading program 2 
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conr.erciai 
abolish 



elemeniary 
corament 
necessity 
gallery 
veil tivity 



you 

come 

not 



trucker with 
apparatus jy^p 



help 
is 

work 

are 

this 



road see 

live play 

thank me 

when at 

bigger run 

how go 

always and 

night look 

spring can 

today here 



.lerkin 



nausea 
gratuitous 
lineciP 
ine pt 
legality 
as wn 
anne s ty 
barorTieter 



decided 

served 

amazed 

silent 

v/recl-:ed 

iiriproved 

certainly 

entered 

realized 

interrupted 



conscientous 

isolation 

iiiolecule 

ritual 

r:iOrie:.tous 

vulnerable 

kinsi.i I 

conserve tis:i 

jaunty 

inve:,tive 



city 

middle 

iTiOi lent 

fri3::tcneG 

exclair.ed 

several 

lonely 

drew 

since 

ctraighl 
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aiiiLer 
do'uini^ n 

iui lX;tUOUS 

bli/ht 
enu: .erate 



scanty 

discussed 

behaved 

splendid 

acquainted 

escaped 



capacious 

iinitation 

pretext 

intrie:ue 

aelusion 

irir;.aculate 

ascent 

acrid 

binocular 

e*'b\n]:::ent 



our 

please 

r.yself 

town 

early 

send 

v;ide 

believe 

quietly 

carefully 
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Chitter-Chatter, the squirrel 
looked out the doorway 
of his home. 

His home was a nest 
for up in a big tree. 

Mother Squirrel 
was not at home. 

This morning she had run 
down the tree 
to climb and jumoand play 
in the green woods. 



"Stay in the nest, 
and you will be safe," 
she said to her four little squirrels. 

Chitter-Chatter did not want 
to be safe. 

He was little and he was young, 
but he was 

a bold little squirrel, too. 



ii.:"ter that .;e ooys :..aae for t.io "^^'..e. 
^:.c : en stay^-c in the cabin. 

xl.e jun '/u-s .,oin,; do la. 
,u':or.3 lo ,'-.3 no- t-'-o /ar.... 
.( 3av/ u jUfii, up ^ro: llx /M-er. 



ut: -.fu aia .iOt see Mir:, 



>: c fro : or turisle c L.. 



') ti 



1 
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Alexander Gr-^hain Bell, named after his grandfather 
and father, was born on his grandfather's birthday in 
185^* Since both his father and grandfather specialized 
in good s .xiech and taught speech, the third Alexander 
grew up being interested in their work. Aleck, as the 
boy was always called by his family, inherited his 
mother ^s musical ability, and played the piano well. His 
music teacher, Signor Bertini, wanted Aleck to follow 
in his footsteps. 

rtt the age of fourteen, Aleck spent a year in London 
with his grandfather. It was during this year that his 
grandfather influenced Aleck to take up the teaching of 
speech as his lifers work. 

In 1871 young Bell arrived in Boston to show teaciiers 
of tliG deaf how to use Visible Speech in their teaci.ing. 
Later he opened his own school for teachers of the 
deaf. Ke also taught deaf students of his own. Bell was 
always interested in developing new *deas, and 
ex erimented with a machine to help aeaf children. 
But that machine turned out to be the first telephone 
instrument. 



lo \h^s a qbioL vallej . It -./..s a 
f'ric iC:!^' hou^c. I iie.n tho little \/hite 
hou .0 v/her-: Ti...oti y lived with nis 
rot:. or aiiC father. I L.i;^n th : a/iliet 
valle^ tl.ree :.^ilec oo'.;n Pi per xioad, 
ju., L ..fter you paso riloXc.nt.'er ' g //ooq. 
Th t v^lloj I 

T.J. oLrc^^-uC.r cild r:ot ^ot t.-cr-e. The 
bU5 c io :iOZ :;o that f'^r. tr.inc 
rolloo ..il':s a-./ay ii. a Di\^er valley of 
t..e'r ov;n. x^ut Ti:;,ot..y'b ..ci- c ./as 
in a quiet valley — a rounu bo;/l of 

Valley. 
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. o! Gr.iiit ra:i cut of the breakers .nu riOj)j)ca 
/li •rc^LKlc;3::ly on tut. v/arj:. Florida o iiicl .iL:.t 

"^^v'? ^rou'r^c lucky to l] /v around hero, Tom," 
. .l' . "Twc swirM Ln^/t: ^;rc..ti" 

"-iia\ , but you li.ve lots of lak^s in Minnesota , 
con^t youV'^ his cousin asked. 

"Trutj, but you Can't go for 3v/i\ in i.^ rch — 
.ot unl.;i.s you want to turn into an iceberg. That's 
/.:y I \L,s 30 glad my fai:iily uocided lo visit ;;,ours 

'.aring sprin;,; vac.vtion. I can't wait until everyone 

at hoiTiO sees ray tanJ'* 

Although Florida was cro\/ded .v^ith vac .tion(»rs 
at this tii';e of year, Tom and Bobby were aluost 
ilone on this part of the bcch. Ther( wuro r.iostly 
priv^.te homes along this particul:tr str'p. One of 
t:x. belonged to Bobby 'b uncle, Tom's d..d, who 
lia^ ju..t Moved to Floriea with ids fardly. 



curtaiiis parted -aid the audience /aited 
u.xiO'Sly Tor the clown t:o be.,in hiz act. lie --jalked 
to the center of the stage, bowed low, and smiled 
broadly . 

Then the clown lifted the long, flov/ing sleeve of 
his robe, covered his face with it, and began 
imitating a squealing pig. The imitations were so 
cleverly done that the audience insisted that he 
must have a small pig hidden somewhere in the 
folds of his robe. 

Three men jumped onto the stage and searched 
the 1. )wn from head to toe. But no pig could be 
founr 

Sudu.nly a farmer in the audience shouted, "Do 
you call that a pig's squeal? If you want to hear 
what a pig's squeal really sounds like, come back 
here tomorrow." 
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"Daddy, "said Mark 
"You have a little car. 
Mother likes a big car. 
I like this little red car." 

"Yes Mark, "said Daddy. 
"You like this little car." 



David saw Mark with the bird. 

"Is this your little bird?" said David. 

"Will you give him to me? 

Will you give him to me for a nickel?" 

"For a nickel!" said Mark. 

"What good is a nickel? 

All you can get with a nickel is a pickle. 

That is what Mr. Green said. 

You can have my bird for a dime. " 



